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following pages attempt introduce the 
reader the work the University School, 

Ohio State University. The school serves 
children with fourteen-year program, beginning with 
kindergarten for four-year-olds, and continuing through 
the twelfth grade. The present discusses the 
general theory the school and the application 
principles the kindergartens and elementary (first 
six) grades. The material here presented was prepared 
ten members the staff but represents the work 
the whole group. 
COMMITTEE 
University School 


: 


Certain Implications the Program 
the University School Laboratory 


ERHAPS the most appropriate introduction this series 
articles definition. And perhaps definition 

more appropriate than the following statement based 
directly upon the account the recently published pamphlet, 
dealing with the history and philosophy the University 
School. The school had been inaugurated early 1929 
modest experiment within the public schools; 1930 
elementary school had been established independently; 1931 
the kindergarten had been added. 


the completion the new building which represented the com- 
bined planning and skill more than two score the faculty the 
University, the kindergarten and elementary school were joined 
with middle (or high) school and became organization. 
was planned that the school should function highly co-ordinated 
way, that pupil progress should continuous from the kindergarten 
through the high school. 

The opening the School October, 1932, was 
made possible after years hoping and planning the part the 
College Education the University. There was desire the 
part anyone connected with the enterprise establish and operate 
“just another high the purpose was rather sponsor excep- 
tional high school, exceptional reference the quality its teaching, 
the attention given the morals, the physical and mental health and 
progress the pupils, the manner and the order presenting subject- 
matter and the ways which the different subject-matter interrelated 
and integrated into progressive educational 

With these ends view the University School was planned 
laboratory and demonstration school, place where students the 
College Education, and the University, and school people Ohio 
might observe the way which teaching was done and which school 
procedures were carried on. Such school would serve promote the 
progress public education giving concrete illustration what 
school can all respects. was hoped that students the College 
Education would find the school opportunity for teaching, but above 
all, the school should represent the best educational procedures possible. 

was furthermore felt that the school would source publica- 


Letter Board Trustees, Ohio State University, March 1933. 
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Now evident this statement that the responsible 
relationship the University School laboratory and dem- 
onstration school the schools Ohio has been clearly under- 
stood from the very beginning. might well added that 
there are evident this relationship two equally important yet 
quite distinct adventures education. the public schools 
teacher likely find himself face face with one more 
the familiar problems inadequate equipment personnel, 
inflexible schedule, predetermined curriculum, mass enroll- 
ment, and ultra-conservative administration. His challenge 
make his own particular dream count for all its worth within 
often discouraging scene. the laboratory school 
least intended that the individual teacher find his challenge 
his freedom put interpretation the continually growing 
educational philosophy the entire faculty into action within 
his classes. 

further evident the statement just quoted that the 
University School experimental school. such school, 
writes Mr. Boyd Bode, 


the central emphasis falls the “continuous reconstruction experi- 
ence” which opposed all forms compartmentalization regimen- 
tation. This reconstruction experience, have any significance, 
must take the form actual living and doing. Consequently the school 
must transformed into place where pupils go, not primarily ac- 
quire knowledge, but carry way life. That is, the school 
regarded as, first all, ideal community which pupils get prac- 
tice co-operation, self-government, and the application intelli- 
gence difficulties problems they may arise. such community 
there antecedent compartmentalization values. Shopwork, for 
example, not dominated the idea personal profit, but becomes 
medium for the expression esthetic values and social aims. The quest 
for knowledge not ruled the standards research, but brought 
into immediate relation with human ends. Judgments conduct are 
not based abstract rules, but considerations group welfare. 
Hence can maintained with some plausibility that school this 
kind are actually engaged developing generalized pattern 


Interpreted this fashion, the University School faculty find 
their concerted philosophy growing large degree “con- 
tinuous reconstruction” terms the school community. 


and other quotations this section are taken from Mr. Bode’s account 
Chap. The Educational Frontier “The Confusion Present-Day Education.” 
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Mr. Bode goes point out that, this idea the school 
community the whole way effective education, 


the school environment must set that the way life 
cultivated the school will maintained and extended when the pupils 
pass from the school environment the larger social environment 
outside the school. Here strike the difficulty that the school envir- 
onment is, necessity, more less isolated from the larger environ- 
ment. the life the school, least hitherto conceived, there 
not only place for the struggle make living, but none for the 
basic conflicts economic, political, social, nationalistic, 
interests and creeds that harass our present civilization. 


Taking careful heed his ensuing warning that the habits 
formed the school environment cannot relied upon simply 
“to carry over” into the larger social environment and that 
educators must not expect too much from any attempt 
bring the situation from the larger environment into the school 
through merely “vicarious experience” “description,” 
believe with him that the possibility promoting greater con- 
tact between the school and the outside world than present 
prevails need not precluded. For one thing, 


certain degree continuity has, course, been secured already. 
When pupils attain insight into the processes which men are enabled 
provide themselves with food, shelter, protection against disease, and 
the like, they cease, that extent, utter strangers their sur- 
roundings and they are presented with the opportunity become par- 
ticipants, emotionally, man’s struggle control his environment and 
build himself better civilization. can extend the range 
this partisanship make result the destruction our tradi- 
tional compartmentalization, then participation will take the form 
sharing the task improving our social aims. 


The philosophy our University School places great deal 
emphasis upon the integration the school experience 
the individual student that develops sensitivity and 
effective disposition see his education whole, whole life 
with the interrelationship all its factors. encouraged 
and guided the establishment personal philosophy 
living and interpretation, philosophy, “continuous 
reconstruction” the light his growth through experience, 
appropriate him. 

Perhaps nothing more indicative the philosophy the 
school can said than that the individual member the 
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school community is, himself, seen entire. The whole child 
educated physical, mental, personal healthfulness through 
teacher-pupil relationship confidence and intimacy, based 
upon interest the child not only school but outside 
school and the home, and assisted most thoughtful study 
his emotional and social adjustments his appropriate group. 


THESE seem vague and pious aims recorded here, they 
may studied process visiting the school, or, that 
impossible the time, careful criticism the articles 
that will follow this introduction. Perhaps few illustrative 
examples our faculty attempt evaluate the results our 
work might afford even more clearly exposition our edu- 
cational philosophy. Sometimes measurement results be- 
comes its organization orderly and complete restatement 
original intentions. 

One our earliest attempts organize our curriculum 
terms the experiences and information provided for 
school community that has adequate relationship the 
larger social environment which each student should ex- 
pected take his appropriate, contributive part, resulted 
number lists what called “functions living,” to- 
gether summarizing the life both school and outside com- 
munities.* evaluating our results, asked ourselves 
thoughtfully: the educational experience are setting 
provide for real participation each student each 
these functions 


Development leadership 
Division 
Interdependence, resulting recognition differing abilities 
Consumption food and materials 
Selection and purchasing goods: 

Number quantity evaluation 

Scientific evaluation 
The keeping records: 

Manuscript 

Numbers 

Art forms 
Speech, including study communication 

functions are admittedly not co-ordinate and not mutually exclusive. They 


are presented suggesting emphases. 
That pupils may experience need for division labor, the group begins work unit. 
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Recreation, resulting need group living: 
Games and definite exercise 
Rest 
Reading, drama 
Painting, drawing, and the like 
Music 
Creative writing 
Preparation materials: 
laboratory 
arts shop 
home-economics laboratory 
Industry, including actual production food, clothing, articles 
Distribution, including study transportation 
Control, beginning with the group itself, and including study 
government, public health, and public welfare 
Paying for materials and service 
Health, individual class, with its relation public health 
Understanding one’s world (physical and biological sciences) 
Reconstructing aims, individual and 


an W 


interesting attempt evaluation secondary-school 
results the direction objective analysis student’s 
preparation for his college experience, terms hitherto im- 
ponderable but altogether significant qualities (natural ac- 
quired) personal gift and discipline and disposition, resulted 
the following classification “Desirable Personal Traits.” 
They are merely listed here, although, the practice evalu- 
ation, each trait was further classified into number “types” 
that were clearly enough described easily employed 
categories. 


Ability obtain information from sources other than reading 

Attitude one’s responsibilities, dependability 

Creativeness and imagination 

Influence 

Inquiring mind 

Openmindedness 

Perseverance 

The power and habit analysis; the habit reaching conclusions 
the basis valid evidence 

Reading ability 

Standards accomplishment; try one’s best 


more recent attempt our attention has been drawn 
The March 14, 1933, test. 
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the evaluation our work reference the simpler classifi- 
cation educational ends into four “Disciplines”: 


Health with all its physical and mental implications 

Co-operation the individual deriving his meaning from mem- 
bership one social group another 

The ability and disposition think effectively, analytically, and 
dispassionately 


Creativeness, indication and means health, result 
thinking, and contributive phase co-operation 


enough space has been devoted introductory 
and general way what best inadequate exposition 
the philosophy the University School. cannot too 
strongly emphasized that any attempt capture and fix any- 
thing comprehensive and evolving educational philoso- 
phy doomed aforehand more than partial success. That 
not say that the partial success not worth the achieving, 
but only recognize the difficulties the task have assumed 
with this publication. 

you private individual were approached someone 
who had convincing reason for asking you prepare state- 
ment defining yourself completely and defining your convic- 
tions about living, you would undoubtedly, after your first 
enthusiasm, experience considerable confusion and despair. Not 
only are your living personality and philosophy impossible 
organize into classification descriptive terms, but, because 
they are living, they are growing and altering even you write 
and think about them. best, you would making thought- 
ful inventory reference particular moment. Perhaps you 
would despair when you first came the problem decid- 
ing what word use express exactly what you wished 
convey, realizing that, when you had finished with your decid- 
ing, the word carefully selected would have least slightly 
different connotation each individual who read your paper. 

Certainly these problems face members the faculty 
the University School when respond eagerly and respon- 
sibly this admirable opportunity record with 
definition our function department within the state edu- 
cational system, description our curriculum, problems, 
philosophy; short, exposition our raison and 
its fulfillment date. 
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The papers that follow, hoped, will illustrate con- 
crete examples that are reminiscent any experienced educator 
actual educational problems and situations, the philosophy 
the school practice. The various statements were prepared 
each case the people best qualified for the exposition. 
They are endorsed general the entire faculty, although 
obvious that they cannot possibly meet with the unqualified 
agreement each faculty individual and that they can 
sense the word considered final. They are inventory 
nature, passing immediate April, 1935, review the present 
situation from the midst the very process living, evolv- 
ing adventure. 


i 
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The University School 
Laboratory 


University Elementary School was established primar- 
ily experimental school and intended testing 
ground for, and exemplification of, the philosophy educa- 
tion being evolved the Department Education the Ohio 
State University. Furthermore, was expected that would 
make distinctive contributions the teacher-training program 
this Department. The teachers have therefore felt 
their task develop working philosophy consistent with that 
the Department Education and the same time one 
which safeguards the children the school from the disinte- 
grating influences likely prevail experimental situation. 

Also, necessary that the teachers have common philos- 
ophy because procedures used with children must con- 
type school every teacher, specialist well classroom 
teacher, utilizes his contacts with the child further the child’s 
personal integration. 

After working together for four and half years the teach- 
ers have attempted set down concrete form some the 
principles which are the residue the discussion and considera- 
tion innumerable problems which the school has 
cause experimental school, and because exists partially 
testing ground, felt that some the results this 
experiment date should made available for the con- 
sideration educators large. sense this experiment 
completed. The thing itself evolutionary that one must 
constantly revise what being written. Therefore, the ideas 
here présented must not considered piece modeling 
which has been dried, fired, and glazed; but piece process 
which must kept the damp cabinet, plastic and capable 
change possibilities for improvement become evident. 

Through working together and experimenting the staff has 
come the conclusion that list specific objectives and 
standards attained not the best guide which teachers 
may work. Rather essential that teachers may aware 
the important issues educational theory, and that they have 
before them the really vital purposes education. Specific 
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objectives may attained following rule-of-thumb proced- 
ures; but the development social order based upon intelli- 
gent thinking and upon appreciative understanding necessitates 
similar thinking and understanding the part the teacher. 

Therefore, instead setting curriculum planned 
promote the development specific achievements scholastic 
fields, the staff has set few large objectives which apply 
alike kindergarten, primary, and intermediate divisions 
the elementary school. They serve point departure for 
faculty other groups planning, executing, and evaluating 
procedures terms the needs children. 

The primary purpose that school should enable children 
meet life situations adequately and develop “way 
living.” The child actually begins develop his philosophy 
life even before comes kindergarten. His way living 
grows out the things which have acted upon him and 
which has reacted. This means that the teacher must work 
thoughtfully, not indoctrinate, but develop thinking 
child who evolving his own standards action. Through 
school problems the teachers try develop children those 
attitudes, habits, appreciations, and interests which contribute 
personal and social well-being and which, therefore, should 
function and out school situations. Naturally, develop 
individuals who are co-operative their social living, the school 
must also develop and maintain the physical, mental, and emo- 
tional well-being each child. 

this school there has been effort find means edu- 
cation which will develop openmindedness 
attitudes toward individual and social problems, and concern 
which compels action toward solution such problems. 
longer may develop citizens who realize the problems the 
existing society but nothing concerning the solution them. 

This school intends help children attain freedom 
thinking, choosing, planning, and doing and accept philo- 
sophically the concomitant responsibilities and inevitable neces- 
sities. one expects the good life, must his share 
the work that makes good. 

Schools hold the responsibility for the fulfillment these 
purposes jointly with all other social institutions. addition, 
schools have special function—the imparting knowledges 
and skills. This duty, until recent years, occupied practically 
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the entire school time. Educators now realize that knowledges 
and skills, while important, are not ends themselves. This 
school helps children attain accumulation knowledges 
and skills which meet their needs and which will meet the needs 
life. 

These things, far the children are concerned, are con- 
ceded the purposes this school. Their fulfillment, 
believed, may accomplished best thoughtful and construc- 
tive guidance worth-while activities carried environ- 
ment set for the accomplishment these aims. 

Purposes such these require procedure consistent with 
their underlying philosophy. The school intends help the 
child think through problems, work independently, 
learn use his judgment, plan, and choose. This being 
so, cannot rely upon didactic instruction which precludes any 
these things. The type teaching procedure which func- 
tions best this situation not instruction, but guidance. The 
term “guidance” here used carries the same meaning that 
given other fields exploration. true guide does not 
stand back and give directions. goes along with the ex- 
plorer, not dominate his purpose but assist and make 
needed suggestions the one exploring. may have been 
over the way before. Perhaps knows the paths better, but 
must not spoil the spirit adventure. Some the pertinent 
points concerning guidance are that does not dominate; 
respects the individuality children; watchful for and 
utilizes the readiness individuals; encourages the children’s 
initiative; brings all children participate; encourages 
creative expression; insures varied and broadening experi- 
ences; guarantees the recurrence problem situations 
varied nature which provide the repetition necessary for growth 
skills; continually makes things pertinent; utilizes all 
experiences and social issues develop sense responsibility, 
consideration, co-operation, justice, and other social attitudes 
and ideals; and sees that the child organizes his experiences 
manner that makes them his own, thus enabling him see 
relationships which turn make possible carry-over into 
other situations both and out school. The function guid- 
ance help children deal intelligently and fairly with 
problem situations and sense the similarity such problems 
those out-of-school life. Here are some examples. 
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group children were working the kindergarten 
house. Every one wanted hammer the nails the house. 
There were only three hammers. working groups two’s 
they managed work the problem out quite fairly and intelli- 
gently. One child held the wallboard place, while another 
drove the nail. They then exchanged jobs and this way each 
child was able hammer well help the other person. 
This kind experience going continuously their group 
play and group enterprise. 

Within primary group thirty children gang devel- 
oped. This gang six children, use regular gang tactics, 
was frightening other children, breaking games, and 
forth. The situation became serious enough need considera- 
tion the whole group. the ensuing conference the gang- 
sters persisted wanting maintain their gang. Then was 
suggested that they did not want play the others the 
group wished play, they should play separately. They 
agreed this, and suggested that they take half the play- 
ground. teacher pointed out that they were dividing 
cake among thirty people, six could not take half the entire 
amount. They could understand this, and consequently agreed 
take small plot ground the end the building. 
the discussion the whole situation was definitely compared with 
similar community situations. the end few days the 
gang asked permission return the group. immediate 
conference was impossible, which fact even the gang recognized. 
This delay increased their dissatisfaction with the gang their 
only resource for play. When the conference was held, the 
larger group permitted the return condition that they all 
play co-operatively. 

connection with unit study the intermediate group, 
six children decided make illustrative frieze. For con- 
venience three worked one day and three another. One day 
after the frieze was well started, child painted out all 
another child’s work order make room express her own 
idea. When this was noticed, the injustice was keenly felt. 
This group, the art teacher, and the room teacher met talk 
over the matter. the conclusion the conference the offend- 
ing child said she thought she had better not work the frieze 
any more. One the teachers remarked that what this child 
needed more than anything else was learn work with 
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other people. Immediately one the children said, “Yes, 
you drop out won’t help you any. You will never learn any- 
thing that way.” was decided that she remain with the 
group, but that she consult them before making any changes 
the general plan. 

Many people are inclined wonder how guidance takes 
place the so-called “tool subjects.” How does the child 
learn How does develop accuracy reading and 
What the alternative discarded mean- 
ingless drill? 


ILLUSTRATE the manner which guidance operates the 

development written expression may examined. Be- 
fore the child comes school has observed adults older 
children writing memoranda, and numerous other 
things; has observed them interpreting the writing others; 
and doubt has scribbled with pencil while thinking 
saying those things which pretending write. Possibly 
has dictated for adults write. 

the kindergarten children become more aware the 
functions writing through their activities. The teacher places 
their names and the date their pictures. Frequently they 
dictate stories accompany their pictures. They use signs 
“wet paint,” and record the number places served 
lunch. They dictate letters really sent, receive letters and 
invitations which the teachers read for them, and send notes 
appreciation. They dictate poems, stories, and songs. Actually 
kindergarten children use writing for many the purposes 
for which adults use it, except that they must dictate some 
one who has learned write. 

The neural control and muscular co-ordination kinder- 
garten children are not such that advisable for them 
attempt write more than possibly their names. The idea 
not that children should learning write the kinder- 
garten, but that they need writing their living, and through 
fulfilling this need for the children, the teacher developing 
readiness for writing and understanding the function 
writing. 

When the child enters the primary group with this concept 
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writing, soon begins attempt fulfill his own needs 
this During the first few weeks school learns 
put his name and the date his own pictures. The teacher 
helps him write this manuscript and gives him copy 
follow until able independently. She continues 
take his dictation the kindergarten. While doing so, she 
explains him how punctuate and paragraph and such other 
forms will need when writes. Short letters, invitations, 
and memoranda are dictated the teacher and copied the 
children large sheets paper. 

This story for book was dictated during the fifth month 
the primary group. The child copied the story into his book 
and illustrated during his work periods. 


Once upon time there were some firemen. was near Christmas. 
They were fixing the toys. They heard the fire bell. They ran 
the fire engine and jumped the fire engine and rode away. What 
you suppose they saw? The Empire State Building was fire. 
lady yelled for them put the net under. She jumped into the net. 
Then they put out the fire and went home. 


Such stories are not uncommon this stage child’s 
development. especially wishes write his own letters, 
not dictate them. Very little can written independently 
because the child has not had enough reading experience 
warrant his undertaking learn spell. Writing from copy 
removes this handicap. children encounter difficulties with 
letter forms, spacing, alignment, and movement, the teacher 
helps them with the difficulty individually, groups 
common need. Always the emphasis placed upon writing 
means communication. Need for legibility and neatness 
realized because the children know that the things written 
will read someone. The children not say the teach- 
er, “Is this good enough?” but instead, “Can you read this?” 
“Do you think Mary can read this?” 

This type writing proceeds throughout the first year and 
into the second year. Children become increasingly indepen- 
dent. Gradually they begin remember how spell some 
words and ask how spell others. they realize this 
capacity spell, they cease ask for copy and write more 
independently. the third year children very seldom write 
from copy but write most their reports, letters, stories, 
poems, and forth, independently. They are provided with 
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small notebooks which they may keep words which they 
need write. The use these notebooks will explained 
later. 

Many children, during the third year the primary group, 
addition learning write independently change from the 
use manuscript cursive writing. Others not make this 
transfer until after they have entered the intermediate group. 

The children write much which creative and beautiful, 
well much factual material. The following short quota- 
tions from the writing primary children the second and 
third years illustrate what secured this type guidance. 


singing the air, 
tulip here, violet there, 
Spring simply everywhere.” 
sun shining the grass 
Makes look like sheet glass.” 


“There the wild flowers grow the grass out sight 
Waved the little cool breeze.” 


“The time dancing and singing here, 
And Autumn skipping with cheer.” 


merry little breezes play all day long 
Keeping the waves cool where the meadow folk drink 
And singing sweet little song.” 


“The little star brothers are already the sky, 
The long black shadows are beginning creep, 
And time for all little Indians asleep.” 


The manner which children acquire this ability express 
themselves writing requires much attention and guidance 
the part the teacher. Constantly she must check what the 
children write for errors form, spelling, punctuation, and 
language usage, and help the children make the necessary 
corrections. addition she noting beautiful expressions and 
apt sayings which she brings the attention the group 
encourage the individual and help the group aspire 
good expression writing. 

the time the child enters the intermediate group is, 
course, writing independently. The teacher longer takes 
his dictation provides for him copy. The oral vocabulary 
the child still surpasses his written vocabulary. Hence, 
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really learn express himself writing form, must 
continue ask for assistance spelling. For this purpose the 
children keep alphabetized spelling notebooks which they 
enter such words they have need for, but are the time 
unable spell. When the entry made, the teacher asks the 
child try spell the word. Guidance this attempt spell 
accomplishes threefold purpose: the child becomes aware 
the phonetic elements words; becomes increasingly aware 
familiar parts words; also becomes more aware his 
ability help himself. 

Having secured the correct spelling, the child proceeds 
with his story. Later, case needs the word again, refers 
his notebook. some cases the child learns spell the word 
this manner, but other instances the teacher must 
through the child’s spelling notebook and select words which 
she thinks needs know. time for study provided, and 
the teacher helps with the learning process. Frequent check-ups 
are given see whether not the words have been mastered. 

Obviously, teachers cannot expect children write they 
have nothing say. They must have experiences relate and 
thoughts express the teacher will confronted with 
child’s hopeless question, shall write about?” 

The University School provides for children many experi- 
ences which they find worthy recording. First-hand experi- 
ences trips trip equivalents form regular part the 
school program. These usually have bearing upon the unit 
work being studied. Following such experience there 
group discussion, and the children then write what they have 
seen, done, learned, felt. There also time the school 
program when children have the opportunity share with one 
another books which they have enjoyed. This often leads 
the writing book reviews. Children frequently write accounts 
science groups, activities dramatics, and various other 
school projects which are interest the school general. 
Creative writing encouraged, and the children find pleasure 
writing original poems and stories. The following excerpts 
are from the writing children the intermediate group: 


“Soft dreams floating air everywhere 
Over streams fair; 
The mountains glare the air see, 
Dreams floating everywhere.” 
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“She was stern looking woman with bunch grey hair bundled 
the back her head, and pair spectacles playing hopscotch over 
her nose.” 


“Tt was hot that the rubber hat band almost melted.” 
“Spring’s dream—a dream that might come true some day.” 


bird sang and came down from the tree; 
said, ‘What have you brought me?’ 
answered, ‘Spring.’ 


“Cheery Robin’s here with his breast red, 
And little colonies grass 
Are just getting out bed.” 


“You think you’re imagining things when the sun goes down and 
the rivers turn golden and the sky turns golden too, with little blue, 
red, yellow, and violet that blends well.” 


houses and old 
Are laughing just the same 
they could hardly believe their windows.” 


“The last snowdrops that peep out between the grass blades— 

Daffodils that dance—the birds that come back and sing— 

The blue sky that matches the bluebird’s feathers; these all make one 
feel that the world alive with Spring.” 


“Mother Nature shakes the lazy old clouds till they send little rain 
down.” 
FRIENDSHIP 
“Each boat has memory candle 
light its way.” 


Tue Country Desk 
the leaning Tower Pisa.” 


SNow 
“Tt has put down the chute the Earth 


“Mother and father birds are discussing family affairs and planning 
their nests. Also they are preening their feathers and looking over the 
new spring bird fashions.” 


Ample occasions arise for letter-writing. There need 
artificial stimulus and writing letters which are not sent. 
The children feel the need writing letters those who have 
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helped them. Notes appreciation are sent people who 
have given their time and services order make concrete 
some phase the study which the children are engaged. 
Letters are written secure bulletins, materials, and other 
information needed. Children may issue invitations parents 
friends for entertainment which they are planning. 
similar manner they write notes thanks children who have 
entertained them, and correspond with children who are away 
from the school. 

Study records show that being aware of, and capital- 
izing the various and frequent needs for letter-writing, children 
write more letters and more types letters than letter- 
writing were treated formal assignment. 

similar manner children develop skill and appreciation 
various other areas reading, number concepts and relations, 
art experience, and music. 

Thinking education integral, developing whole, 
art finds its place not separate subject but functioning 
factor way living. should enrich and enriched 
all the experiences life. often considered that art plays 
double that art for art’s sake and that art other 
things, but the difference one degree rather than one 
actual function. 

the school situation right for large measure the 
art undertakings grow out the school life and turn 
vivify and enrich that life. This gives art expression living 
drive that cannot reach isolated studio and shop where teach- 
ers jealously guard their own organized courses study 
principles and techniques. The integrated school program 
rich art opportunities that there escaping experience 
with art techniques; such as, principles perspective, color, 
line, form, proportion, and arrangement. Thus these essentials 
not only receive their rightful emphasis, but-also receive 
ways more forceful, more timely, and more conducive carry- 
over. such situations there escaping acquaintance 
with the broad sweep contemporary art and the art the 
past. There warmth appreciation that comes from feel- 
ing acquaintanceship with the lives, struggles, and triumphs 
those who have become expert the thing which the child 
attempting. 

other areas, there organized course study 
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rt. There series periods set apart for talks and dem- 
onstrations; prearranged set planned 
ciples and techniques are brought into play only further the 
undertakings. There opportunity for the child learn 
the things hand better, happier way; respond 
stimulating experiences; translate experience into art expres- 
sion; express inner urge; record lovely but too fleet- 
ing individual experience; find the emotional release that 
creative effort alone can give; feel the satisfaction piece 
work well done. 

the kindergarten, primary, and intermediate divisions 
the University School the children all have period from 
forty-five minutes hour daily when they may use studio 
and shop equipment and the assistance the special art teacher 
either their own rooms the work room. this time the 
children things that further their unit study and group 
undertakings. The place which art holds the work the 
groups apparent the description the unit “Indian 

order consistent with the general philosophy the 
school, the music program also must contribute the develop- 
ment the whole child, rather than “cover the ground” 
music subject-matter order achieve some adult goal. 

The development favorable attitudes and growing inter- 
ests paramount importance when the development the 
whole child sought. Favorable attitudes and growing inter- 
ests come about when children have opportunity partici- 
pate all kinds pleasurable musical experiences. 

The development taste and appreciation proceeds through 
wide experience with music rather than through the imposition 
adult standards excellence. Children must have chance 
help the setting their own standards, and help 
judging and evaluating the work others, well evalu- 
ate their own. 

Thus skills and techniques become important only far 
they contribute the development the musical experiences 
which the children are engaging, they satisfy the needs 
which certain children feel outgrowth special interests 
activities. The music course not preparatory course but 
rather intends satisfy immediate needs and purposes chil- 
dren, and the same time, lay sure foundation for further 

See page 137. 
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interests and activities music. Syllables, for instance, are not 
taught until the children need them means for reading. 
They are reading without syllables probably because they have 
had much experience individual and group composition, 
playing simple musical instruments, transposing from 
number notation staff notation and vice versa, and other 
experiences with reading which have come about naturally 
the course their work. direct instruction practice 
the reading syllables necessary. 

Very closely tied with the problem reading that 
writing music. This occurs when the children are recording 
original compositions, making their own orchestral scores, 
transposing for some instrument. When children experience 
music part their lives and vital part the very fabric 
their study, they express themselves through music just 
they through poetry painting. the func- 
tion music such study are included the summary 
the unit, “Indian Life.” 

The rhythms work the kindergarten and primary division 
part the music period. The work consists dramatiza- 
tion songs, stories, poems. The rhythms usually are ac- 
companied music. Accompaniments often are improvised 
suit the particular situations. Big body movements are 
stressed. The children get feeling for mood, for phrasing 
and accents. They are not taught any definite steps patterns. 
They also use the ordinary rhythms marching, running, 
skipping, and galloping. The primary children are adept 
creating their own rhythmic patterns, and often accompany 
themselves beating out those patterns percussion instru- 
ments. The children the upper-primary grades are able 
record these patterns systems dashes and dots. Later they 
translate them into note values when the need for permanent 
form becomes apparent. 

the intermediate grades rhythms first was offered 
free choice but because became popular all the children 
the intermediate groups now have half-hour each week. 
Much more stress laid the creative side than the learn- 
ing definite skills. Victrola records are used frequently, 
although when the idea comes from the children first, instead 
from the music, becomes necessary for the teacher im- 
provise order fit the particular rhythm needed. Some 
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the ideas which the children have worked out group are: 
the effect wind waves, flames, and clouds; the conquest 
light over darkness; the coming and going seasons; the 
work and dances pioneer, gypsy, savage people; the work 
and dances sailors, huntsmen, and the like; and the life 
national groups. All the girls enjoy the use scarfs 
interpreting these ideas. few the boys use them although 
the majority the boys prefer more vigorous interpretation, 
Morris dancing. The girls especially like dramatize such 
abstract ideas “religion,” “suffering,” and “fear.” Both 
boys and girls enjoy rhythmic interpretation stories such 
“The Juggler Notre Dame.” 


education conceived continuous process grow- 
ing one may react intelligently situations, takes 
place best through activity actual situations. The children 
our school have grown accustomed speak these large 
activities units study. 

have found that there are certain types units which 
are well adapted various age-levels, but within this range 
there are variety units which may studied, any which 
yield the values and accomplish the purposes established. 
Therefore, instead making fixed curriculum units 
studied the various grades, this faculty has set up, with the 
help the children, list criteria which they evaluate 
units before definitely deciding which pursue. The criteria 
used are follows: 


the study appropriate for the maturity level the group be- 
ing considered? 
sufficiently related the children’s lives and interests? 
within the learner’s ability that prevents discour- 

agement? 

Have the children suitable background for the experience? 

leading extending the horizon the children’s ex- 
perience? 

Does have “leads” into other areas explored and grip- 
ping ideas for thought and discussion? 

Will provide opportunities for encouraging the scientific atti- 
tude and method the children, making them problem finders 
and problem solvers? 
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Does provide for individual initiative both work and play? 

Does offer possibilities for both group and individual pur- 
suits, thus providing for individual differences? 

Will offer opportunities for many types undertakings and 
experiences with large variety expressive materials? 

Will materials for research such pictures, books, first-hand 
experiences, and various research facilities available? 

Will provide for growth skill through repeated and varied 


problem situations rather than drill isolated aspects 
experience? 


10. Will social influence well influence toward 
wholesome personal integration? 

11. Will provide opportunities for co-operative living, sharing, 
planning, evaluating, working, and playing together? 

probable that this unit, through child participation, will 


bring the fore fundamental social issues significance 
children? 


13. Will provide carry-over into the child’s out-of-school life? 

14. Will provide situations which call for reorganization ex- 
perience and will tend eliminate compartmentalization? 

15. Will interesting the children and the teacher? 

16. Will the children really enjoy it? 


unit can meet these criteria without doubt worth- 
while experience. The following description unit will 
illustrate what extent these criteria and purposes were met 


one situation. Each group pursues from one three such 
units during school year. 


Indian Life 


This Indian unit was carried with group thirty-five 
primary children about seven and eight years old, most 
whom were boys. The first two weeks the term were spent 
getting acquainted and sharing summer experiences, trac- 
ing trips maps, telling and writing about them, painting and 
drawing pictures, and showing articles brought back from 
various places. Two children had seen Indians work while 
their vacation. Others had seen Indians the Century 
Progress Exposition Chicago. Since children this age are 
usually interested primitive people, Indian life made strong 
appeal them. their previous school life these children had 
had experiences such that the elementary staff considered the 
unit appropriate one for them. 
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The children made list the things which they wished 
know about the Indians. This list was added from time 
time the study progressed. They suggested various ways 
which they could secure the desired information, such trips, 
reading books, using lantern slides and pictures, bringing In- 
dian articles from home, asking information from other people. 
After examining the library books the room, they made their 
own bibliography. This was added new books were se- 
cured from home from their school library. 

The group took trips the Archaeological Museum find 
the general resources there, see Indian tools and weapons, 
see Indian costumes and weaving, see large Indian wall 
murals and small Indian figures showing stages making 
pottery, find out about Ohio Indians, and find out more 
about the Mound Builders. They went department store 
see Indian collection and hear someone who had lived 
with the Indians tell about them. The teacher showed lantern 
slides depicting Indian homes and occupations, and moving 
picture Pueblo Indians, their homes and mode life. The 
janitor told the group some stories the Indians who had lived 
where Columbus now stands, information which had received 
from his great-grandfather. university class looked in- 
formation about Indians and re-wrote booklets that could 
read these children. university professor told the chil- 
dren about recent visit Indian reservation and gave 
them bowl made Cherokee Indian boy. The group cor- 
responded with Indian school North Dakota and received 
information and samples children’s work and sent photo- 
graphs their exhibit and play return. Several children 
from the intermediate group read Indian stories this group. 
They referred newspaper clippings and copies the National 
Geographic containing information and pictures about Indians. 

The following list illustrates the emergence creative 
work and play from the unit study: tepee, large enough 
play in, made and decorated the children; frieze three 
feet twenty-seven feet, depicting three types Indian life; 
clay pottery decorated with Indian designs, glazed and fired; 
other clay modelings Indian plaques, figures, and activi- 
ties; illustrated books and charts which organized facts learned 
about the Indians; linoleum block prints for wall hangings; 
paintings and crayon pictures Indian life; maps Ohio and 
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the United States which showed the habitats different tribes; 
music instruments, such as, tom-toms, flutes, drums, and rain 
rattles; drum patterns, songs, and Indian dances; original 
stories and poems; original Indian play four scenes given 
for the parents and the elementary children; the scenery and 
costumes for the play; Indian baby board and doll; im- 
promptu play given four boys the music period one morn- 
ing; much free dramatic play the tepee before school and 
the woods play period. 

Through their creative work and play the children experi- 
enced many opportunities for co-operation, for the sharing 
tools and materials, and for planning ways and means carry- 
ing out their ideas. discussion periods they shared informa- 
tion, books, and articles brought from home, their written 
stories, and other creative work. They evaluated their own and 
each other’s work. They helped plan for the trips and 
together set standards conduct for themselves the 
trips. There were many evidences carry-over into out-of- 
school life. Maps showing habitats different tribes the 
United States were made home two children who enlisted 
their father’s help locating the tribes. Drums were made 
home from hat and oatmeal boxes. Several books about Indian 
life, legends, and stories were purchased and brought school; 
others were obtained from the public library. Indian rugs, 
dolls, arrowheads, hatches, jewelry, bead-work, pottery, 
totem pole, and Mexican Indian gourd used family rec- 
ord were brought school for exhibit. Part real deer 
skin was brought from home help make “baby board.” 
Several the children had their parents take them see 
Leatherlips’ grave and monument located near Columbus. One 
child went see some Indian mounds Newark, Ohio. Indian 
costumes were purchased some the children and brought 
school. One child who later took trip through western 
United States requested that she visit Indian reservation. 

The daily life the group the classroom made for social 
understanding and readiness for social issues. The children 
learned plan together, and they learned that planning makes 
for better living. They learned co-operate, share labor 
and materials, carry out responsibilities, and choose be- 
tween alternatives. They learned that work and play both are 
necessary well-organized society. 
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Through the children’s readings, their discussions, and 
through the teacher guidance the following social issues were 
brought forth: the contrast different tribes homes, dress, 
custom, and food largely due different environments; the 
use made the environments help supply needs; differences 
notions which are not peculiarities but simply differences 
modes living; the contrast between the life the primitive 
Indian and that the Indian today; the contrast between 
the life the primitive Indians and our own life; the contri- 
butions made the Indians our own living; the Indians 
fears and superstitions and the way which man has made 
progress overcoming his fears and superstitions; the differ- 
ence opinion regarding the justification the white man’s 
encroachment upon the Indians’ land; the question 
whether Indians should allowed continue their own cus- 
toms and traditions whether they should adopt the customs 
the white man. 

The tool subjects were used integral factors the unit. 
The study Indians was rich literature which afforded 
opportunity for the children engage research reading. 
They read widely from books describing the life and customs 
Indians. They developed greater facility the use the 
index, the table contents, the use topic headings, titles, 
and summaries. They learned read order find answers 
definite questions and the same time recognize other 
pertinent information. Through all this reading they were 
developing comprehension, selectivity, and speed. They 
gained appreciation for the beauty expression used the 
Indians, well for the information which they were able 
secure. 

This unit was equally rich opportunity and stimulation 
for written expression. Records trips taken and other 
experiences were written. Letters for various purposes were 
written and sent. These consisted letters requesting informa- 
tion, thanking persons who had helped the children, invitations, 
and letters the Indian School. The children wrote dic- 
tated their reaction the many books which they read. They 
wrote poems and words for songs; suggestions for their play; 
books about Indian life; legends accompany charts, maps, 
and picture books; and explanations for their exhibit. 

The children had many experiences which necessitated the 
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use numbers and number concepts. For example, linear 
measure was necessary for the making costumes, scenery, the 
frieze, the tepee, linoleum blocks, and wall hangings; time con- 
cept was developed through placing historical procession the 
cave men, the cliff dwellers, the Mound Builders, the tribal 
Indians, and the white settlers; spatial concepts were developed 
through the study geographical distribution and location 
these peoples; the concept quantity how much was neces- 
sary the understanding how many Indians there were 
certain periods, how large the various tribes were and are, how 
much territory was and occupied these tribes. The chil- 
dren began understand the historical development number 
when they found the primitive man’s way fulfilling his need 
for measurement time, quantity, distance, age, and the like. 
Phases number relationships other than measurement were 
equally significant and used the children similar manner. 

The study Indians afforded leads into many other areas. 
The children became deeply interested the history their 
own country, which turn led world history. The more 
mature ones read many pioneer stories, some Greek and Roman 
stories, and some English history stories. Some the boys 
built the Parthenon the sand pile the play period. These 
interests necessitated the use maps and the globe. After com- 
pleting the Indian unit, many the children wished study 
about pioneers something else pertaining history. 


are number phases the school life which are 
quite distinct from what termed the unit study. This 
out-of-school life. The individual must have interests addi- 
tion those concerning his business. 

The children particularly enjoy the time set apart for free 
choice. This time provides opportunity for individuals 
groups pursue interests which are not necessarily contributive 
the unit study; for example, making puppet play; 
more extensive work with clay, paint, wood, metals; library 
reading; creative dramatics; creative music; and 
rhythms. Some these choices are made for single period, 
painting composing, while others require number 
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periods complete, the production operetta frieze. 
Once child enters into any activity, carries completion 
unless there suitable reason for disbanding the project. This 
very rarely becomes necessary because adequate plans are made 
before the work begun, and careful guidance given the 
child when selects his undertaking. 

Science and special study groups which are arranged for 
twelve weekly periods provide opportunities for children 
pursue common interests; for example, study electricity 
plant life. These groups are encouraged especially 
order that the children may become interested the sciences, 
appreciate the common phenomena around them and gain 
somewhat scientific attitude toward finding out and doing. 
They are not intended impart scientific information which 
the children may may not able assimilate. 

Free play and organized games (out doors the 
gymnasium) and rest are recognized essential parts the 
educative experience, not merely relief from inactivity. Mid- 
morning lunches for the kindergarten and the primary group 
and for those the intermediate group who need them are pro- 
vided. Noon lunches are also part the learning experience 
the children that children participate the preparation 
the tables, the serving the lunch, the removal the dishes, 
and cleaning up. The situation also provides opportunity for 
the cultivation desirable eating habits and social graces. 

One the most important elements procedure such 
being described environment which will lend itself 
the accomplishment its purposes. The situation the Uni- 
versity School not ideal; however, the teachers have tried 
adapt the available facilities the needs being met. The school 
was established and flourished for three years apartment 
house. was surprising that creative effort could make out 
apartment, schoolroom which had many the advantages 
the regular schoolroom and host advantages which 
typical school does not provide. 

present the elementary school, including the kinder- 
garten, operates the first floor the building which was 
intended solely for the upper school. two cases the rooms 
are entirely too small for the number children who must 
accommodated. Toilet facilities are very poorly adapted the 
needs the various groups. Coat and locker rooms are inade- 
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quate. Shop space inadequate, and there room available 
for elementary science. 

spite these inconveniences the children and teachers 
have contrived ways and means adapting the facilities the 
needs the group. Visitors who remark concerning the unusu- 
ally attractive and useful rooms not realize that they have 
been created out four walls and much effort. The essential 
environment which works toward the ends desired co- 
operative, sympathetic understanding and harmonious relation- 
ships among children and teachers. must provide program 
which well balanced types activities, with ample time for 
their accomplishment; one which proceeds smoothly; one which 
stimulates but does not overtax; one which flexible and yet 
maintains rhythm which children can adjust with ease. 
must have atmosphere freedom, composure, cheerfulness, 
and sincere and thoughtful endeavor toward worth-while 
things. The school developing ability provide accessible 
materials for work: books, pictures, tools, instruments, paints, 
wood, and clay; materials which stimulate and contribute 
ideas and make their execution possible. 

far possible make them so, there are attractive, 
satisfying rooms. Rooms built, furnished, and equipped accord- 
ing the needs, interests, and activities those who are use 
them are out the question here. However, building mov- 
able equipment such library nooks, and benches under the 
high boards the rooms have been made into pleasant and attrac- 
tive workshops for children. impossible state this 
time what extent the purposes the school are actually being 
fulfilled. However, there much gratifying evidence, and 
there are many perplexing problems which make teaching 


such school both satisfaction and challenge. 
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